PERSONAL LOG HISTORY HIRING 




May 19, 1999

Candidate A

Presentation

Organization: (12)  Is logical, well ordered, with tie-ins.  Has definite introduction and conclusion, with conclusion leading to next class session.  One strong feature: tells how supplemental reading material will be used in conjunction with this presentation.  [Students will take on personas to represent different perspectives on the topic of debate.]

One point raised but not adequately addressed is the focus on class-privileged white women.  Gave the impression that others were not fighting for rights, or not as involved in fighting for rights. I’d take issue with this approach.  

Clarity:  (12)  Outline to “students” facilitates clarity of presentation.  I’m not so sure about learning objectives being clearly stated.  Does explicitly state that one goal is to see women as actors, not victims.  What I get out of the lesson is not what I’m sure she intends for students to get out of the lesson – I see how women’s rights movement is rooted in political ideas and activity (gain skills, opportunities to come together) of the American Revolution and Abolition.  I’m not so sure she emphasizes these points.  She does emphasize how women are seen and how they see their own political participation.

The lesson was easy to understand, with one exception:  the distinction between a republic and a democracy.  

The language and terms would be appropriate for community college students.

She did speak in a clear and convincing manner for the most part, but there were “side comments” that were distracting from the main thrust of the presentation.  This makes her more genuine, so it may have some positive outcomes in the classroom, but it distracted me.

Delivery:  (12) Visibly nervous, probably affected performance.  As stated above, some digressions from the main focus of the lesson were distracting.  Candidate did show high energy, command of subject, not overpowering.  Rapport with committee was not as comfortable as I would expect in a classroom, but I think this has to do with the actual social context in which it occurs:  a job interview. Audio visual materials were effective:  music sets a tone and has potential of connecting students to the period in a “whole person” way. She used transparencies of images produced in the time periods she covered in the lesson, and these were interesting – showed how women were portrayed.   I found the talk interesting, from a sociological perspective on how women used ideas and opportunities afforded by other political movements to assert their own rights; also it was interesting to see how women were thinking about their own political participation (as civic motherhood rather than voting).  

One criticism:  The type of involvement elicited from committee members as students was problematic in that it felt like we were being “quized” about dates.  I think the intent was to get students thinking about how long women have been fighting for political rights and meaning of “citizenship” or political rights (not synonymous with voting) – so maybe it is effective.  I just found this to be less effective than it could have been.

Interview

1. Did not provide information on years or some other quantitative measure of experience teaching.  Did mention having taught at three institutions (UO, LCC and Lindfield).  Did teach U.S history, Western Civ, and Women’s history.  Plus for different institutions, minus for not reporting on depth of experience: 3

2. Has not taught “ethnic history” but has taught women’s history at UO and Lindfiedl, also a distance learning course that sounded as though she had to provide instructional materials.  Teaches US history as “people’s history” so it tends to be inclusive of race, class, and gender groups.  Is creating a course for Lindfield.  Mentions necessity of collecting reading materials because “no women’s history text” and mentions a new text by Takaki.  Hasn’t done any world regional history courses, but has been TA for a Latin American history course.  Is on the Fat Cats learning community.  I recognize the need for knowing ethnic history to teach women’s history, but candidate does appear weak in ethnic history.  3

3. “Don’t see negative challenge” – see positives of diverse, outspoken, hard working students.  Fitting school into life, busy, mothers must find daycare.  Challenge is to get them involved and respect that I’m not the only one they are responsible to. Did not speak to the question of how she addresses these challenges.  3

4. Allow discussion, encourage student to speak out with diverse opinions.  Don’t prostletize, encourage them to think.  Mentions an experience where students discuss an editorial on whether we should apologize for past racism in Oregon.  Students didn’t agree, but everyone felt they had been heard.  Next class she summarizes and asks if it is accurate. 3-4

5. Discussions like this one make her feel successful.  Fine tune testing (doesn’t really explain, but relates story about how first test was demoralizing and she makes sure she is testing what she is teaching).  Repeat students show success.  Students participate.  Evaluations tell her she is successful.  Tells example of student who challenged her, but by making an extra effort to work with this student, the student “turned around.” 3-4

6. First day tells them she loves history, but understands if they don’t and if they have had experiences that weren’t so good.  Variety in class activity.  Explains how discussion groups are used: gives questions, come back to large group, may use as platform for lecture.  Uses music, videos, developing x-word puzzels, do first page of exam together.  Emphasis on critical thinking, not memorizing history – have opinion, get evidence to support it. 4-5

7. Done collaborating “forever” as a mother in children’s projects.  Peer advising at UO, on faculty committees as GTF, a graduate student “guild” for projects, Fat Cats coordinator.  Role – not necessarily chair, but do what needs doing.  Facilitator for league of women voters. 4-5

8. Grew up in urban Chicago immigrant neighborhood.  “Way I lived.”  In CRM by high school.  Interracial business school.  Two children with disabilities, brought disability issues to peer advising.  Own family includes Mex Amn, Korean Amn.  Students at UO and here are diverse. 4-5

9. UO students more tuned out sometimes.

Candidate 2

Presentation

Organization:
  The lesson did have a beginning and an ending that were linked (the theme of history as “why things happen” illustrated by Whitney as “most important man in US history), but the middle was entirely confusing.  I recognized little evidence of logical tie-ins, rather he jumped from one statement of fact/conjecture to another with little logical development or explanation along the way.  I was lost.  I think it was possible to cover the material in the allotted time, but it was not adequately covered given the lack of structure.  0-5

Clarity:  Student learning objectives were not clear.  Lesson was not easy to understand.  Language would be understood by community college students, but the manner of presentation lost me.  Was not clear, consequently was not convincing.  0-5

Delivery:  High energy level, but too scattered to be effective.  Rapport was not easy/comfortable for me, in part because I found his approach to be masculinist (a reference to “male bonding” and wearing suits as appropriate attire, and divorce/relationship references are most obvious examples, but demeanor also contributed).  I felt the devices used to establish rapport were juvenile (cell phone, “Scotty beam me up” and references).  Handouts were not useful because no context was provided for how these were to be used and the questions that served as headings did not seem logically connected to the bulleted items.  I did not find the presentation exciting or stimulating, although I think the topic had potential as “technology and social change” lecture.  0-5


Interview

1. At LCC for 7 years – mostly Western Civ.  Taught US hist 4 years ago, and taught US hist almost exclusively for three years…..[Has sufficient experience, not recent in US]  4

2. Developed course on Civil Rights Movement, at LCC I think.  World History at Xaiver, mentions book, Blacks in Science.  At Tulane taught Latin Amn History and Caribbean Revolutions.  Tries to bring into all classes.  3-4

3. Prefers students here to University students.  Their biggest challenge (not mine) is lack of preparation for college level materials.  Students have lives outside school – tough.  What he does:  breaks material into small pieces(intense), compels them with daily tests, put in groups to study.  Class discussion – makes more interesting to teach.  Tells them to read first sentence of each paragraph as review [I don’t agree.]  Refers to a “collaborative thing with study skills” but doesn’t explain.  Makes self available, gives home phone.  Does a little hand holding.  3

4. Three and a half years at Xavier.  Not accepted at first, but elected as junior class president later.  Likes people. Had to ask a student to leave once, was supported by other students.  Emphasizes what people value in common; differences not worth spending time on except to “revel in difference.”  [I don’t agree.]  “Not intimidated by the race card, know who I am.”  [Suggests defensive posture to me.]  Achievements of people, not races, emphasized.  Use humor, laugh with them, relate to them, be friendly.  Hasn’t been a problem in his experience.  [This suggests to me that he hasn’t effectively raised the issues.]  2-3

5. “You know if a class is clicking.”  Looks at student evaluations, important [doesn’t say how he evaluates these].  At end of class spends time asking students what could be better, what they could do together to make it better.  Looks at their papers, asks for early papers.  How they discuss stuff in class.  Classes fill – even Saturday classes.  3

6. Share stories on bad experiences with history.  Tries to make them see the fun part, shows own excitement.  Comedy of history – relates story of death.  Invites students to find crazy stuff themselves.  Jepardy questions, X-word puzzels, timeline on history.  4

7. Classroom is a collaborative project.  Not the lone academic.  Project with study skills – again does not describe.  Xaiver cross curricular thinking with several departments, students do similar assignments in different classes around a theme, presentation at end. Doesn’t describe his role.  3

8. Xavier.  Early 80s displaced millworkers, at heart a blue-collar guy.  Diversity not just color – commune, socialists, auto mechanic, London housing co-op, diverse poor people from all over.  Traveled Europe, Latin Ama.   5

Candidate 3


Presentation

Organization:  The presentation is organized, with note organizer for “students.”  Opened with a quote and a promise to return to the quote, but didn’t return to quote.  I don’t think the objectives 1 & 2 as stated on the supplemental paper are accomplished.  The presentation developed a concept, but I wouldn’t say it was an explanatory presentation or explicitly linked history to present debates in more than a cursory way.  Can that be done in 20 minutes?  Objective number three – increasing awareness – is most effectively accomplished, put forces behind nativism go unexplained.  I don’t think the topic was adequately covered given the timeline – more detail could have been sacrificed to develop the more explanatory components – or the objectives should be narrowed.  It is a logical presentation, but “packed,” so logical tie-ins were not always evident.  12

Clarity:  Are the objectives clear in the presentation itself?  Without the supplements, I’d say the objective was to describe characteristics/strains of nativism.  That’s what I saw accomplished.  I did not see a larger explanatory context of either the roots of nativism in sociological terms or how nativism got translated into politics – I leave wondering why anyone would be nativist.  The lesson on characteristics of nativism is easy to understand, the explanatory issues are not.  Can see impact on immigration law, but don’t understand why nativism became such a problem (social roots).  The language is easy to understand.  The candidate spoke in a clear manner.  12

Delivery:  High energy level demonstrated, commanding but not overpowering – expect the speed at which material is presented.  Hard to absorb, no chance to think or reflect on the information.  I wondered how much overlap there was between the presentation and reading (guess I’ll have to review the reading).  If it is an outline of a reading, then what does the lecture add.  Is a lecture – teacher centered.  Rapport is easy, but I could see where it might not be for everyone because of a "teacherly self-presentation” (teacher as authority).  Use of audio-visual was interesting, but overwhelming to me.  It allows him to speak faster than students can write, and I assume absorb, material.  The most effective parts were the images – photographs, portraits, and political cartoons – which could be done with lower tech.  Bulleted information can be distracting, and charts/graphs cannot be absorbed quickly enough.  I experienced the technology as a barrier between me and the instructor – the focus is on the instructor as expert, no opportunity for interaction or even reflection.  Presentation was interesting, but I think the attempt to demonstrate the contemporary relevance was weak or undeveloped.  9


Interview 

1. Six years as high school teacher.  Part-time at LCC since moved to Oregon in 1995.  Also mentions adjunct at Fullerton in CA teaching ‘Technology to Educators” which had a social science focus.  High school experience included advanced placement courses which students could get college credit for taking, also international baccalauriate.  Experience at LCC mostly US history, but has taught Western Civ at high school.  Also involved in a program to implement a world history framework in CA high schools.  [I’d like to see more college level experience, still not sure what it all adds up to.]  2-3

2. From my notes it doesn’t look like he has taught any ethnic/racial history or women’s history courses.  Has taken college courses in American immigration and Eastern Europe (these were focuses in MA program).  Builds up this training as geared toward community college teaching, and focussed on writing curriculum.  Also took course on “Women and American Society” –I don’t know if this is a history class.  Cites travel experience as relevant to teaching World History: Italy, Mexico, South Africa, hopes to travel to Asia.  Focus on Eastern Europe as preparation for analysis of conflict in the former Yugoslovia.  [Limited to coursework – I see this as inadequate preparation.]  2-3

3. Wide array of ability levels.  Some fresh out of high school, most familiar with these.  Come without reading level ability, study skills. Also returning students who want more homework, there for advancement – want homework, unlike high school students.  Strategy/response:  treat class time as “precious time.”  Students can’t complain they don’t get their moneys worth, show that I value the money they spend; shouldn’t be happy when class is cancelled.  Also, retention – know I’m doing well when they return.  [Response raises issues for me about demands placed on students, attempt to reach all students where they are at.]  [What is “precious time?”  Does it mean he packs info?  There are other ways to provide a quality learning experience, but I don’t get the impression he is doing so.]  --Weak on strategy, clear that he tries to give returning students a lot of info, but hasn’t addressed differences in skill level.  2-3

4. The main message I take from his response is to create specialized courses to address “non-dominant” groups.  Survey courses are survey courses [I think he means they are Eurocentric and that is okay].  He uses the phrase “truth in advertising” (class should be what it is called in the catalogue) as a solution.  [So are we to understand that he doesn’t incorporate diverse perspectives in survey courses?]  Gives the example of cigar rolling in Cuba and how this would not be appropriate in US history course, although interesting.  [I don’t think he has addressed the issue of conflict in the classroom.]  He does speak of the importance of choosing a “fair” textbook that doesn’t marginalize minority experiences.  Importance of using a variety of readings to get other historians’ points of view.  Tell students the book is weak in treatment of some issues.  Says he hasn’t experienced hostility in classes.  [Phiolosophically I disagree with “develop specialized courses” approach.  I wonder why he hasn’t encountered these reactions – is he not teaching diverse perspectives?  Is he not interactive enough  to be aware of these responses?]  2

5. First response – If I’m having a good time.  “Being an inspired cheerleader is my strength.”  Takes student evaluation seriously.  Always does evaluations, puts them on web page for other students to see.  Gets returning students.  Might ask those who don’t return why.  Suggests that he uses negative evaluations to revise teaching (difficult tests, talks too fast sometimes). Did midterm evaluation this quarter.  [Does not indicate that he does interactive work to assess student interest and comprehension along the way.]  3

6. Uses humor to grab attention “right to bear arms.”  Use visuals, like in presentation.  Students have 20 minute attention span, or less, so vary activities.  Build up discussion time over quarter.  Internet allows students to do history outside class.  Music to break up lecture.  [Given teaching demo, I’d like more evidence of interactive/peer-learning exercises.  Has not convinced me that he engages all students.]  3-4

7. Grant to infuse technology in social science classroom; director and liason to press.  Funding in second and third years required demonstrating effectiveness.  Required collaboration with other teachers, other schools, college “graders” and statisticians.  Non-education project – camp for children with cancer.  At LCC computer user groups.  Curriculum reform at CA.  [not specific to history]  4-5

8. Took courses on curriculum for mainstreaming students with disabilities, multicultural, multiple intelligences.  High school was largely minority and low SES.  Knowledge of Spanish useful. Gives examples of working with students with disabilities at LCC.    5

Candidate 4


Presentation

Organization:  The lesson is well ordered, and she provides a larger context for this “lesson.”  The conclusion is actually an opening or starting point for the next class session, which I think is excellent in demonstrating how she actually draws students into the material and bridges in-class and outside-class learning.  The material she presents is logical and adequately developed within the time constrains.  She is not trying to do too much in the time given.  Gives students time to process information as it is delivered and to participate.  The organization of the presentation allows for student involvement, but she maintains the focus.  The lesson is organized to be student-centered. 16

Clarity:  This lesson is clearly presented to students as an introduction to the course, the concept “defining institution” is developed and the historical significance of monestaries as defining institutions is explained, gives students a feel for the times.  This also provides an opening for raising issues about the craft of the historian – the materials the historian works with to reconstruct the past.  The lesson clearly sets students up for an experiential exercise in doing history.  16

Delivery:  Candidate demonstrates own interest in subject and students, makes effective effort to connect with students which goes beyond “establishing rapport” in a more conventional sense.  She gets the students involved in a meaningful way (asking for student associations and then using what students offer to develop a point).  [Note the contrast between this exercise and playing “games” or doing x-word puzzels.]  She uses “props” and explains the use of the props to the committee.  I think these props – candles, low light, music – would be effective for giving students more of an experiential learning experience, connecting them with the material.  I found the lesson intriguing – I wanted to learn more.  16


Interview:  

1. Five years full time at community college, West Civ and US history are major components.  Also last year of grad school.  4-5 

2. Women’s history at TBCC – a three term sequence.  Native Amn two years.  Also got a grant for gender equity and did project that produced a play for local elementary schools.  This year doing it again (Women in Civil War).  Class did oral history project on women in Tillamook county.  Native American history is an area of concentration.  4-5

3. What she likes most is variation in classroom – it enriches, but also challenges.  Variety of learning styles.  Meets challenge by using a variety of activities in class – video, transperencies, pair discussions with pairs reporting, “meet needs ways lecturing doesn’t.”  She speaks of being aware of what is happening in class and shifting approach if necessary. Group activities to teach each other – with groups consciously constructed for diversity of experience.  Flexible in extraordinary circumstances.  Balancing high standards and flexibility.

4. Most important thing is to create an atmosphere that creates respect for variety of opinions.  Has students create a set of rules for classroom discussion, only rules all agree to are on list, students can refer to list rather than confront a student who is being disrespectful. However, a little resentment is not all bad—dominant culture needs to be critiqued or can become oppressive.  Also attuned to how guilt can keep white students from seeing how Native Americans have been active in maintaining own culture. 5

5. When I hear from students: “you made me think” or “this class is hard, but interesting” or “I never liked history and now I do.”  They come back from university and tell me I helped get ready for college – critical thinking and writing classes.  [Note answered as intended, but for the interpretation, a good answer.]  3-4

6. Presentation is an example – I try to engage them from beginning.  Turn class into archeological site.  Mentions hierarchy of learning (retain 5% of what they read up to 80% of what they teach).  Debates in class – example of hypothetical conference before WWI:  reps of countries, but can’t reach solution, so go to war.  Give students a chance to hypothesize, think and talk.   Students come back.  5

7. For a leadership training course in humanities worked with psych collegue to make game simulation.  This year set up own simulation.  At TBCC for last 3 years is on committee to develop faculty policy manual – like union contract.  Project with math instructor at archeological site.  [Note – these are all relevant to the job and there are other projects she has mentioned elsewhere.]  5

8. Everytime I walk in a classroom there is diversity.  [Shows recognition of diversity that exists.]  Worked with Native American students in Arizona, learned to respect cultural differences.  Tillamook has growing Hispanic population.  Low income level students – learn how to interact and show respect, not set-up barriers.  Atmosphere of mutual respect important, treat all respectfully.  [Less racial diversity than some other candidates, but concrete examples of how she has dealt with diversity issues.] 4-5

Candidate 5


Presentation

Organization:  Jumped in with little introduction or context.  I felt “lost” from the start without some framework for situating this material.  So introduction is weak, conclusion was also weak, but the whole lesson was organized around the different contributions of archeologists, historians, and anthropologists.    Logical tie-ins are there, but without “big picture” it is a little hard to know where this is headed and why.  Lesson is adequately covered, but too fast, so I’d say this needs work.  11

Clarity:  The objectives are not clearly stated, one objective (study of slavery must be localized) becomes clear only after she is asked by a “student.”  As a student, I’d be uncertain what to focus attention on – the names of scholars? the evidence she sites? More conceptual points?  The lesson tells us something about the craft of the historian as well as the history itself.   I’m not certain the language would be easily understood by students.  The candidate did speak in a clear and convincing manner.  11

Delivery:  Candidate speaks with authority, demonstrates interest (not “high energy” per se).  Candidate seems comfortable, not nervous, but doesn’t really establish “rapport” because there is no invitation for interaction until presentation is complete.  Does answer student questions in good rapport.  No audio-visuals used.  12


Interview

1. Not clear to me.  Definitely 2 years of US survey (includes Eruopean History) at Greys Harbor, something about individual learning contracts at Evergreen.  Developed World History course at PSU as grad student.  3-4

2. Teaching:  PCC developed African American history course, two telecourses (Eyes on the Prize and the Africans).  A NW history course with strong emphasis on Native Amns.  Develop Latin American history course.  Taught women and activism course at Evergreen.  Graduate assistant to historian of African and Latin Amn history, plus course work.  Research for Masters on Basque women in Eastern Oregon.  Presented at Latino conference in Houston.  Took women’s studies at PSU.  4-5

3. Most were like myself when I came to LCC --  full plate, single mom… First generation to college.  Out of school 30 years, for retraining.  Teaching writing is a big challenge.  Gives extra reading and essay exams to build skills.  Teach library and computer skills. Will work with students on case to case basis.  Example of extra help to basketball players. 4

4. Honest, open discussion in seminar format.  Use newpaper article or reading that is controversial to encourage lively debate, but must be respectful.  Faced most hostility at PCC African Amn campus, gave my credentials, ended up being best course I’d had, students came to other campus to take courses with me.  Greys Harbor, Native Amn – brought in tribal member to talk about fishing rights controversy.  Let everyone’s point of view be heard.  [Has dealt with it effectively, does have good ideas.] 5

5. How successful students are on exams, writing.  Where they go next – transfer.  Outcomes for students.  Gives examples of successful students.  Student and peer evaluations.  [Doesn’t speak to on-going evaluation.]  3-4

6. Interdisciplinary approach.  Field trips (museums and cultural events). Documentaries, films.  Students do get excited.  

7. Grad school assistant co-designed with faculty first world history offering.  As adjunct at PCC designed and co-taught course on race and inequality with political scientist.  Mentions something at Greys Harbor.  Evergreen – infuse curriculum; go to campus in native Amn community (I don’t get all this down).  [Job relevant experiences.] 4

8. Every experience has been that – not just race, but class.  Mentions Greys Harbor – economically depressed, drug and alcohol, dv.  Took exam to woman in shelter.  Worked with Native Amn and African Amn students.  At Evergreen work with TRIO program – first generation, low income, learning disabilities.  Experienced ethnic slurs as Basque in Oregon.  5

Candidate 6


Presentation

Organization:  Considerable time given to providing a context for the presentation, so I’m not even certain where the lesson begins and ends.  The presentation is not, strictly speaking, a 20 minute piece of a lesson but selections from a larger lesson.  He talks about his teaching as he “teaches” – so again, this is not like being in a class.  Given the way he used the time, I’d have to say that organization was a problem.  The introduction, development of a theme, and summary were not clear.  Logical tie-ins are also weak, or at least hard to identify, given the way he has approached this task.  The lesson did not adequately cover the topic, despite taking time to provide context.  I believe the lesson would be more effective with an actual class which has “experienced” the material that builds up to this lesson. 10-11 

Clarity:  I would have a hard time stating the objectives of the lesson, although it may be to see this particular “historical moment” through the eyes of the Native Americans.  In that case, he is effective.  The clarity of the lesson suffered from trying to cover too much in too short a time – it was disjointed and hard to follow at times.  The language and terms are easily understood.  The candidate was convincing.  11-12

Delivery:  Energy level is high, shows interest in own subject.  Easy rapport with committee as students.  Makes effort to engage students through questions.  Used map, was effective, but didn’t add a lot.  I found the presentation interesting because he shows such interest in subject, the interweaving of biography and linear history is interesting (makes history real through making actors real people), and the use of poetry, legends/storytelling, and primary source materials (journal entry) is interesting.  


Interview

1. Over 20 years teaching US history, 8-10 years Western Civ.  5

2. Taught women’s history in early 1970s to develop women’s studies course – 1 ½ years.  Family is of mixed race and ethnicity (a foundation for teaching?).  Uses biographies to teach history from different peoples eyes.  Taught world history for 7 years, included Japanese, African, Native American.  3-4

3. Open admissions, so all kinds – adult learners….aren’t prepared – it’s wonderful! “I love it.”  First chance for some, last chance for others.  Major challenge is differences in skill.  Sets up grading system so an A means students met a high standard (like at four year school), then on a curve.  Works hard to keep all in class, not to drive them out of the class.  Understand what they are going through, because did it myself (work, family, school).  Tell students to come to me with problems, help.  Find out where they are and then kick them up a level. [Hasn’t provided multiple strategies, does show genuine understanding and interest.]  4

4. Mentions experience living in Hawaii – learned how to present material so people understand, leave open for critique, for discussion.  Example of Iroquois influence on Constitution to demonstrate how view of Europeans can be limited.  Presents multiple viewpoints through biography.  Willing to deal with hostility, but don’t get it – advantage of being white, can say more [be self-critical of race].  Have open discussion. Set tone for classroom. 3-4

5. Speaks to the joy of being in the classroom.  Students don’t drop out and they come back.  2

6. Informal papers, keep simple grading system.  Use narrative, tell stories of peoples lives.  Knows when its happening, realize they are all looking at you.  Stories you can’t forget as a hook.  Also tangibles – readers, newspapers, things from the past.  Experiential learning, give them a feel/touch experience.  Want them to be able to relate material to news later on.  [Also in next question, rainforest experience.]  4

7. Over four years has had four federal grants for teaching world history that combines experiential and drama. (with lit, art, chemistry teachers).  Project shows parallels between Japanese and European Medieval history.  Fieldtrip to rainforest.  Now involved in a project to teach computer literacy in history – matched history and computer course.  Has web site, power point, chat line for course, tests on line.  Likes to bounce ideas off people, not lead, develop ideas together. [Job relevant examples] 5

8. Hawaii, multiracial family, teaches in college near Oakland with large African Amn, Asian, Mex population.  5

Candidate 7


Presentation

Organization:  The structure of the lesson was not “standard” but was organized.  She began with a question directed to specific students as a way to get them thinking about why people do what they do when they do it (move to Oregon).  This lesson illustrates themes she uses in her courses to give the course structure or coherence.  The instructional method is to ask students questions, then add “lecture-type” material.  The questions require students to think in class, to participate.  Given this approach, I would say the lesson was organized – opening with a question and a thematic concern, using questions to guide development of substantive material and thematic concerns in the study of history, but no definite conclusion because this was an excerpt from a lesson.  Logical tie-ins were not always apparent, although this style doesn’t lend itself to neat logical development.  13-14

Clarity:  The objectives were clear, framed by the who, what, when, why, GRESP framework, and the parallels to contemporary phenomenon (space travel).  The language was easy to understand.  Candidate spoke with authority and clarity, but the method of using questions to guide lesson may have undermined the clarity. 13

Delivery:  Candidate developed easy rapport with committee students, and demonstrated high energy level.  She interacted with students in a comfortable manner, inviting input, but still directing the lesson.  Audio visual materials did not add much to the presentation, and she stood in front of the projection, so I couldn’t see what was important on the map.  The presentation was interesting, but also required more effort on my part than I would expect from students.  12


Interview

1. Has been teaching college level since 1979 in a variety of schools.  Includes U.S. history and Western Civ survey, and specialized US history courses.  Plenty of experience.   5

2. Has taught women’s history and speaks of it as a valuable experience for both her and her students, thus speaks to the value of the course.  Teaches social history, and focus in grad school was immigration (this is offered as a foundation to teach ethnic and race group histories).  Has taught African American history and has curriculum evaluation experience in African American history.  Has taught Western Civ, not world history.  [I conclude she is well prepared to teach women’s history, immigration history, and African American history.] 5

3. Preface – university students have a lot of the same problems as community college students.  Community college juggle school, work, family.  In ethnic diverse community family pressures may pull and undermine school effort (has own experience with this in her family, is sympathetic).  “Becoming Americanized.”  Community college students here for reasons other than 4 year degree, don’t always see value of humanities.  Solution?  Teach what is valuable to them – use history to understand here and now – not dates, names.  Also involve students personally -- make parallels to their personal experiences.   [Average answer, not many strategies discussed.]  3-4

4. Gives example of Columbus cartoon, asks, what is there to celebrate?  Presents the process that put issues in place.  She refers to the Planet X exercise, in which students make decisions that are like those occurring in history and explains that it is harder to be critical when you’ve done the same thing yourself.  She talks with class about how historical change occurs around control issues: taking and losing power, responding to loss of power.  Uses modern day examples – compare Kosovo to Trail of Tears.  Gives exercise where they have to name 10 men, 10 women, and 10 minorities who are historical figures, many can’t do it, and look at the types of men and women named – men are political and military, women support.  Has been told that her women’s history course is “not a male-bashing course.” 3-4

5. Mentions evaluations, but focus is on adapting style to “take them from where they are to where I need to get them.”  Uses “pretests” – questions in class to learn where students are at.  Mentions being flexible.  [I think I get her point, but she hasn’t articulated it clearly and hasn’t been specific about techniques used to assess where students are at.]  2-3

6. Make it personal –knows all student names.  Get them involved, equate to personal experience (British rule is like getting a new stepparent).  [Like #5, not enough concrete or specific examples of variety of strategies/techniques used.]  2-3

7. Two track – firemen and law enforcement can attend either morning or evening session, different teachers so must coordinate lessons.  Developed interdisciplinary symposium that replaced Western Civ.  Gives examples of using local architecture to teach about western civ.  Required working with other faculty to evaluate student work. [These are job relevant examples.]  4-5

8. First generation immigrant, grew up on ethnically diverse street.  Went to New York U.  East coast to midwest to south.  In midwest at a school with large international student population.  Now at predominantly African American college, with growing latino and small asian population.  5

